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Abstract 
These last decades have been characterized by significant social changes mainly due to migration and globalization. These 
changes have not always been considered positive by welcome citizens, causing rejection and racism feelings. To face this social 
situation, we need professionals, who help us in restoring social patterns according to multiculturalism, such as intercultural 
mediators. In this article, we present the evidences of a case study on a mediator, closely examining her educational actions, as 
the basic aspect for the development of a real intercultural education and reflecting on different factors promoting or inhibiting 
mediation practice.  
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1. Introduction 
The universal processes of postmodernism† and new migratory phenomena, that have taken place in our 
area in the latest decades, have evidenced the need for further reflections on implied social and cultural effects. 
Society has changed and the old homogeneous socialization environments have changed as well, causing in local 
realities, strong maladjustments and apprehensions, facing a new multicultural reality. Taken for granted this new 
reality, it is necessary to undertake actions promoting social and cultural commitment of all citizens, native and 
foreign‡, dealing with this different social context. To achieve this transformation, being sure to reach a mutual 
enrichment and giving birth to new forms of social relations, in addition to intrinsic human abilities, it is necessary 
to have meeting spaces with educational marks. These points of interaction among people with different  
* Corresponding Author name. Nadia CHAFIQ Tel.: 0034950015820  
   E-mail address: sfernan@ual.es 
† According to Espina Barrio (2003: 30) we consider that in our postmodern consumer society, there is to turn the action of: a homogeneous 
universalistic economic, cultural and social process, that could be metaphorically defined detribalization structural level; a inverted dialectical 
process  , particularistic, ethnocentric and nationalist of  retribalization at a symbolic level of ethnic identity. 
‡ We established the dichotomy "native" "foreigner" to analyse closely the migration as a single drop of a personal , social and cultural reality to 
reach a different context, transforming this personal, social and cultural reality. However, we are aware of the plurality, heterogeneity and 
diversity of citizens included under "native" and "foreign" 
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backgrounds could play a very important role in the prevention of racism and other forms of human conflicts, 
crumbling the foundations of the myths  surrounding and justifying the superiority of some human groups over other 
ones (Wrigley, 2003).  But we cannot find the way out for this change, without the help of professionals, such as 
mediators, establishing the basis for intercultural proposals, defending the value of all cultures and the need of 
interaction among them, as a source of enrichment, recognizing the right of each group to maintain and develop its 
culture, always bearing in mind that difference does not mean deficiency or abnormality (Díaz-Aguado, 1995). But 
what do we mean when we talk about intercultural mediation? In this context, the concept of mediation is a difficult 
term to define; therefore we are going to analyze it, at first, from a classical point of view and, afterwards, from a 
more modern perspective, which is transforming social reality. A theoretical revision of the definition, supplied by 
several authors (Martinez Murgia, 1999; Suares, 1999) reduces intercultural mediation to a simple conflicts’ 
solution. Thus, if it is defined as "a method of conflicts’solution in which the two fighting parties adress to an 
impartial third party, the mediator, to reach a satisfactory agreement" (Torrego et al, 2000:11) or "a form of 
conflicts’solution which basically consists in finding an agreement through dialogue, with the help of an impartial 
third party "(Martinez Murgia, 1999: 56). There other authors (Bush and Folger, 1996; Giménez, 2002; Carretero 
Palacios, 2008) who are building new ways of conceptualizing, opening possibilities for intervention in mediation, 
moving beyond conflicts’ solution, taking into consideration the transformation of social relations and the 
prevention of the same, considering necessary the creation of a space for communication among cultures, so that the 
new social structures stop to be considered areas of contrast and misunderstanding. Thus, from this perspective, 
intercultural mediation is defined as "a form of a third neutral party’s intervention among different actors and 
institutions in social multicultural situations, in which the professionals build union bridges or links among different 
actors or social partners in order to prevent and / or solve and / or reform potential conflicts and improve 
communication, with the final goal to  work for intercultural coexistence "(Giménez Romero, 2002:66) or as a 
"professionalized resource, aiming to contribute to the improvement of  communication, relationship and 
integration among people, belonging to one or more cultures  or groups, in a common territory” (Carretero 
Palacios, 2008:101) and  that focuses on a "structure, which  guarantees a mediator’s and negotiator’s action,  in 
the educational context, on those elements that can be relating to  inside groups and within human groups 
(immigrants and natives) to ensure integration and academic success of children, youth and adult immigrants in the 
Spanish educational system ". On the same line, it is defined the transformative approach to mediation proposed by 
Bush and Folger§ (1996), in which success is achieved from the action, when the parties change their attitude 
through  mediation processes. This approach arises from the search of a cultural coexistence and social 
transformation, facing a conflict solution approach that outlined the classical definitions, we have met so far. As 
educational professionals, we advocate a transformative approach to mediation, examining closely changes in 
relationships among people to improve communication and intercultural coexistence and to promote their actions 
through the development of an intercultural and inclusive education, meant as an "educational approach based on 
the respect and the evaluation of  diversity, addressed to each and every member of society as a whole, proposing a 
model of intervention, formal and informal, holistic, integrated, representing all dimensions of the educational 
process in order to achieve equal opportunities / results, overcoming racism in its various manifestations, 
communication and intercultural skills" (Díaz-Aguado, 1995:40). Here, we report the first evidences, emerging from 
the naturalistic research performed through a case study, conducted in the context of intercultural mediation; 
actually, we worked with a mediator, attending a secondary schools during a year’s course. For data collection, 
following the methodological approach undertaken, we have carried out: semi-structured and in-depth interviews , 
both with the mediator and with other professionals of the institute – that is to say psychologists, management 
teams, ATAL teachers** and lecturers-; participant’s observation, in different schools; documents’ analysis, both 
into schools and into the Federation†† , the mediator belonged to. In several moments, we incorporate direct 
 
§ In contrast to this model we find the Fisher-Ury model or traditional Harvard model. This second model has a more linear trajectory, more 
focused on conflicts’ solution, or, to call it in another way, to assisted negotiation. However this model has greatly influenced the professional 
practices of mediation as predominant method. 
** ATAL teachers: Teachers dedicated to teaching education’s language to foreign students 
†† In order to maintain the anonymity of the mediator, we do not openly tell the name of the Federation she belongs to, but we can say that this  
Federation makes intervention in the Andalusian context, and not only in the province of Almeria. 
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information from professionals we are working with, so that, along the speech it may be found the following codes: 
(e-pspd): psychologists’ interview; (e-med): intercultural mediator’s interview; (e-direct): head-teachers’ interview; 
(conv.inf-med): informal conversation with an intercultural mediator; (obsv): observation. 
2.  Intercultural mediation in education: first evidence of an investigation 
In this area, we intend to examine closely what is essential to face; on one hand, conflicts’ prevention and on the 
other hand, the values’ development improving intercultural coexistence, integration and development of an 
inclusive school. Education has a key role in the construction of society and for this reason it is one of the main 
channels of the individual sociability. Here below, we present the most significant ideas, emerged in this first phase 
of the research, pointing out that, being emerging, they are alive and under construction, therefore we present them 
as open to debate and reflection. 
2.1.  The performance in schools: the students and the immigrant family 
The positioning before intercultural mediation in the educative environment, handled by the Council of Education  
of Andalusia government, to collation of documentation handled by the Federation the intercultural mediator‡‡ 
belongs to, is " promoting changes in the educative community suitable for the cultural reality of its classrooms, 
creating atmospheres from the existing culture of diversity, that allows recognition of all students, regardless of 
their origin and creating family-school-district’s meeting to encourage better communication and understanding, 
directed to children from every backgrounds, to the educators (teachers, directing and  training staff, counseling 
teams, educators), to children’s and young people’s families and to social  actors(social services and 
complementary resources of the educative community)"(Cruz del Pino et al. 2011:7). Under this administrative 
vision of the mediation, intercultural mediators’ actions, carried out in institutes and schools she attends, are 
essentially directed to students, both native and immigrant-and foreign students’ families; to analyze, therefore, this 
issue, we are going to use as a criterion, on one side, the actions with the pupils as a whole and, on the other side, the 
actions with immigrants’ families. Marga's performances with the students are directed, first of all, to the classroom 
group as a whole, and secondly, to small groups of students-mostly immigrants-or, in specific cases, individually.  In 
the first case, of global performance with the classroom-group, the actions are carried out according to the 
mediator’s perception and they have mainly a preventive nature: "I try to carry out general actions to prevent ... I do 
not know them and therefore, at the beginning, the actions are the same for everybody, in order to be able to know 
them. They are games of coexistence and cooperation, and above all the other’s recognition” (e-med). Mediation 
sessions with the groups usually take place during school hours, but during tutorage hours. In most cases, activities 
consist of games selected from the books, edited and supplied by the Federation the mediator belongs to. The choice 
is essentially made depending on the age of students involved, and sometimes, according to some specific problem 
detected in a classroom group, when working on themes such as empathy, racism, the diversity and the recognition 
of the “other”, the positive coexistence in front of equality and difference, and between the dichotomy of “equal and 
different”: “Marga gives children a questionnaire to fill. The questions are very simple: are you a boy or a girl, 
what color is your hair, what color are your eyes , what music do you like, do you prefer sports or TV ... when all 
children have finished,  makes  them stand up and organizes the classroom so that they are grouped in four corners 
...reading the questionnaire answers, tells the children  which is  the corner corresponding to their answers. With 
changing the questions also the children have to change group or corner and gather differently... seeing in this way 
how difficult it is that any of them belongs to same group, because there are many things that differ or resemble 
others " (obsv.). All sessions end with a moment of reflection, in which Marga, try to explain that the treated subject 
throughout the dynamic, can be translated to real life and real situations so that the activity does not remain isolated 
and unrelated to their daily lives: "Today we have made a very good reflection, after working the story of the 
rainbow; one of the children said that they were like the colors of the rainbow. The rainbow is so beautiful because 
it has many different colors; if we were all the same it would be much more boring coming  to school "(obsv.). We 
 
‡‡ Marga from now on 
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note that the disciplinary tradition of knowledge, in which it is organized around interdependent subjects, also 
echoes in the organization of intercultural mediation in the centers studied, since it is on the fringes of a common 
inclusive education project favoring multiculturalism among members of the educational community, whether 
native or foreign. By contrast, the content of mediation has become of a more precise character, which is 
substantially the tourist curriculum approach (Torres Santomé, 1994) - isolated and  sporadic educational activities, 
disconnected from global educational project - that lose their learning potential and, therefore, the possibility of a 
structural change promoting an inclusive school. With respect to individual activities or in small groups, these are 
rather remedial – distancing themselves from the initial objectives, provided by the Federation, from what should be 
intercultural mediation -  and its development depends on the specific demands of each of the center, mainly: 
information about the educative structures’ system and the rights and duties, school absenteeism and episodes of 
violence, as we can see in casual conversation we had: "Today I have to get some kids ... the fact is that the 
counselor asked me to talk to them. It is evident that they are very conflicting and they want to try to solve it, I hope 
the other students do not laugh at them when I take them out " (conv.inf-med.). These actions are carried out on time 
and exclusively with immigrant students, putting into evidence, on one hand,  the external specialist nature of 
mediation and, on the other hand, the concept of the immigrant as a subject of conflict to be treated  outside the 
classroom, creating exclusive realities, and delving into the idea that it is he/she that has the problem, instead of 
analyzing the situation with a perspective systems and losing sight of the possible symbolic violence exerted on 
them from the school context: “I think that with these students ... we cannot do anything. Atal’s professor has taken 
in charge, but we need you to speak with them, to see what can be done, because it is a problem. They are always 
among themselves and fight with others because, speaking in Arabic ... others do not understand and this fact 
creates misunderstandings " (e-pspd.); in this way we lose  the possibilities to open spaces for dialogue and sharing 
implementation, where to learn and appreciate the differences (Díaz-Aguado, 1995). Concerning the mediating 
action with immigrant families we find that, on one hand, teachers request their involvement in  school process, 
perceiving mediation as a space to build communication channels between the school and the family, and on the 
other hand, there is the lack of a common inclusive project in schools to work with immigrants’ and natives’ 
families , reducing intervention with this group to remedial and late actions just ate the very moment of conflict - 
basically for absenteeism and hygiene -, losing its transforming potentiality and inhibiting the potential of 
mediator’s actions. The mediator explains it in this way : “Tomorrow afternoon I have to go and see a family. 
School has not had news of them since before Christmas. They said they were going to Morocco for holidays but we 
are in February and the children have not returned to the center. School does not know if they have not returned to 
Morocco or ... but they think they have come back because someone says to have seen the Father ...” (e-med.). At 
the moment, as we have seen, the mediator’s action in centers has not yet reached its transforming character, being 
reduced to a mediation seen as solution of specific cases in the immigrants’ context, fundamentally conflictive, 
instead of being a resource, allowing the reconstruction of educational spaces, towards an inclusive and intercultural 
school, through the improvements in communication, in personal relationships, in the creation of meeting spaces, 
etc. 
 2.2 Three aspects inhibiting intercultural mediation in schools 
In the analysis we have carried out on the mediator practice, we observed as this action inhibites mainly to to three 
reasons: the lack of a formal and regulated education and a clear legislation, defining the intercultural mediation in 
educational area; the lack of a professional culture characterizing the educative places; and the lack of a common, 
consensual, holistic and integrating project.Therefore, at first, the lack of a formation regulated by the professionals 
devoted to intercultural mediation, legislative gaps governing its actions and its incorporation into the centers, under 
a vision more related with volunteers than the professionalism of official educators, create uncertainty, distance and 
even a certain class consciousness in the professional groups working in the educative centers, interfering with the 
creation of communication and coordination spaces, and strong bases to construct a really inclusive practice for the 
attention to diversity inside the centers. It is interesting to reflect on how, the people in charge for the attention to 
diversity in schools’ centers, such as psychopedagists, do not recognize the figure and the actions that mediators can 
perform. Secondly but related to the previous one, we note that the perception of professionals working in schools 
versus the professional mediator, far from being considered a partner and a resource center, is seen as an external 
expert acting lonely, in specific moments, pretty out of the curriculum and educational project. In this sense the 
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headmaster of the center told us: “she is the expert and as she knows more than us, she has to do what she thinks 
appropriate, everything is good” (e-direct.) and in our observations report, we meet sentences like: “Perfect, you 
are the expert” (obsv.). In this way and considering the concept of mediation and transformation from which we 
start, we lose the opportunity to improve an intercultural mediation in the centers, facilitating communication, and 
we enhance the bidirectional understanding of autoctones and immigrants, as a life community which should 
integrate students, families and professionals. Thirdly, we observe a widespread interest in multiculturalism as an 
element to work with, in the centers, but, when we observe closely dynamics and actions with relation to mediation 
and immigrants’ pupils’ integration, we see that it does not exist a common educative project, based on 
multiculturalism, shared and agreed by different professionals in schools. This lack of a common objective, linking 
different professionals’ actions of the educative community, involves the balkanizations of functions and the 
visualization of external agents as “passing through” professionals. So, when the intercultural mediation enter the 
centers meets with professional cultures , built on professional isolation, educational centers with complex 
structures, that have built their organization on separated cycles, unities, departments, etc-causing a cut in the 
education continuity  and publicizing the entrance and actions of the new professionals. 
3. Conclusions 
Finally, we point out a certain number of aspects on which we should reflecting and observe closely. First of all, 
although mediation has arisen historically as a conflict resolution process, with a remedial and linear cut, which 
reduces its action to a simple assisted negotiation, the sociological changes of the last decades have opened the way 
for others authors who explain the principles of mediation from creation / transformation of, eating places , where 
the conflict is seen as an opportunity for personal or moral growth, considering communicative relations, among 
cultures, for the sake of creating spaces for common, global and intercultural understanding. This mediation is 
characterized by a spiral path. This mediation is characterized by a spiral path, where they seek the causes of 
conflicts with the intent that both parties understand what elements can improve their relationships, going beyond a 
simple search for agreement. However, when analyzing the reality of education and mediation, we observe that 
actions remain largely of remedial cut, more linked to the traditional concept of mediation, inhibiting the possibility 
to transform relations after the formation of another society. Secondly, in order that this practice is built around a 
concept of intercultural mediation transformer, it is necessary to formalize its role not only in practice but also from 
the competent authorities, promoting communication spaces between educational professionals and creating 
structures to organize inclusive projects inside schools. The ignorance of the role and functions of the mediator in 
schools causes some reluctance to consider this figure to an external agent and an expert on time, if not a volunteer 
who comes to help. Thirdly and finally, we note that the absence of a common and agreed cultural and educational 
project, attention to diversity in general and attention to immigrant students in specific, remains a specialists’ task -
in the case of the mediator, outside the center -, which act in a timely and remedial way, regardless of the curriculum 
and teaching and learning process of the teacher. This culture and professional action can promote a vision of 
assimilationist and exclusionist society, in which the other is perceived as a threat rather than as an opportunity to 
build a truly democratic and inclusive society, recognizing differences as opportunities for improvement and provide 
all human beings the same conditions to function in society. Therefore, relying on Timmermans and Dechaux 
(2006), transforming society requires a different view from school, and transform the school is, at first, to transform 
the culture of the school. 
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